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No.2

They can learn how business works.

They can learn the necessity of making sacrifices for a future plan.

They can learn what their parents expect of them.

They can learn the importance of giving to good causes.

No.3

Children learn what to pay for without any guidance from their parents.

Children can get an understanding of how business works when they are paid for

normal housework.

Parents should advise their children to save their allowances because they learn

the best that way.

Some people say that children should do usual housework without pay.



The First World War ended in November 1918.  A few months after that, Mr. Urquhart

was born in England.  In 1939, war broke out again in Europe, and Urquhart joined the British

Army.  Later, until the end of the war, he was part of a forward intelligence unit when he went

to the Bergen-Belsen concentration camp and saw its [ X ].  He later said that the place

served as proof of “the *debasement of all the things that are best in human beings.”

At the end of the war, Urquhart left the army and joined an organization that was creating

a *secretariat for a new world body to prevent ( A ) conflicts in the future. Urquhart was

the second person hired to work at the United Nations. Urquhart became chief assistant to its

secretary general.  His career ended in 1986.

During the forty years of working at the U.N., Urquhart achieved many things, but there

are two, specifically, by which he is recognized.  The first was helping to establish the

International Atomic Energy Agency (IAEA), the world’s nuclear ( B ).  Urquhart was

instrumental in organizing the 1957 Preparatory Commission meeting that gave ( C ) to the

IAEA.  

The second, for which he is better known, was the establishment of the U.N. peacekeeping

forces. *The U.N. Charter has no mention of peacekeeping, a perhaps understandable omission 

for an organization that was intended to remain strictly ( D ).  Getting involved in conflict

( be / as / having / could / bias / viewed ) toward one party.

While Urquhart was a realist, despite numerous frustrations, he stuck to the dreams that

constituted the United Nations. “From day to day, one thinks it [ Y ], but cumulatively, it

does work,” he once said. Urquhart knew that acknowledging and working within the political

( E ) was the only way to open doors to new possibilities.  For those that are engaged in

working in the service of ideals, this is a crucial lesson. 

Adapted from
*debasement *secretariat *the U.N. Charter

[ X ] [ Y ]

[ X ] convenience horrors tents achievement

[ Y ] interesting artificial reasonable hopeless

( A ) ( E )

watchdog birth limits genuine similar neutral



CLIL

  What would you advise students to do to make them active readers?  Write your 

answer, including any special points to pay attention to, in around 80 words.





What if you sold *medical malpractice protection to doctors for an insurance company?  Imagine

this: out of all the doctors covered by your company, your boss asks you to work out which one has the

higher chance of being sued.  You can choose from the following two options: either you can examine

the doctor’s training and *credentials after you check their records to see how many instances of

professional errors are apparent, or you can listen to short interactions between the doctors and each

of their patients.

A The probability of a doctor being sued for malpractice does not appear to have a strong

relation to the number of mistakes they make. Investigations of cases of malpractice show that there

are both doctors who make many errors but are never sued, and doctors who are highly skilled yet are

often sued.  This means that patients suing their doctors has very little to do with whether they have

suffered at the hands of their doctors.  What it means is that patients file lawsuits because of *shoddy

medical care plus another factor.

So, what is ‘the other factor’?  B Repeatedly, in malpractice cases, patients comment on

their emotional care: whether they were rushed, ignored, or treated poorly.  Alice Burkin, a leading

lawyer in medical malpractice, says, “People just don’t sue doctors they like.”  She says, “In all the

years I’ve been in this business, I’ve never had a potential client walk in and say, ‘I really like this

doctor, and I feel terrible about doing it, but I want to sue him.’  We’ve had people come in saying they

want to sue some specialist, and we’ll say, ‘We don’t think that doctor was negligent.  We think it’s

your primary care doctor who was at fault.’  And the client will say, ‘I don’t care what she did.  I love

her, and I’m not suing her.’”

C Burkin once told a story about a client.  The client had had a tumor in her breast that

was not spotted until it had *metastasized.  The client decided to sue the internist for the delayed

diagnosis.  However, it was the radiologist who was potentially at fault.  Nevertheless, the client was
*adamant on suing the internist. Burkin said, “In our first meeting, she told me she hated this doctor

because she never took the time to talk to her and never asked about her other symptoms.” So, the

key that can predict a lawsuit for malpractice is not knowing the skill of the doctor.  It is the

relationship between the doctor and their patient.

More recently Wendy Levinson, a medical researcher, analyzed hundreds of conversations that

she had recorded between doctors and their patients.  Approximately half of the doctors had been

sued at least twice while the other half never have. Based solely on the recordings, Levinson found

clear differences between the two groups. Those doctors who had never been sued spent at least three 

more minutes with their patients compared to those that had been sued.  D

Of the doctors that had never been sued, they seemed more likely to use “orienting” comments

such as, “Now I will examine you. Then let’s discuss the problem.” or “We will have time for questions

at the end of the examination.”  These comments help settle a patient as they get an idea of what the

visit will result in, and when they can ask questions.  Also, it is interesting to note that the



information the patients received from the doctors was no different in quality, amount, or detail about

the patient’s condition.  The key difference was how they talked to their patients.

Adapted from by Malcolm Gladwell
*medical malpractice protection *credentials *shoddy
*metastasize *adamant

If you try to find out which doctors are most likely to be sued, you will find that

(    ).

all you have to do is examine their training and career background

the risk of being sued for malpractice has a lot to do with their mistakes

patients file lawsuits because they have suffered from careless medical mistakes

there is another factor besides shoddy medical care when doctors are sued

Alice Burkin once had a client who (    ).

complained that her internist didn’t take the time to talk to her about her

condition

had a breast tumor spotted by her radiologist before it spread

was so adamant that she sued her radiologist for shoddy medical care

insisted on suing the internist who was at fault

A D

It’s how they were treated, on a personal level, by their doctor.

Highly skilled doctors are less likely to be sued by patients.

Primary care doctors tend to be more negligent than specialists.

Alice Burkin has never met a potential client who liked their doctors but wanted

to sue them.

The doctors who had been sued provided more details and information to their

patients.



One month before I went into teaching full-time, I had quit my job.  I had been working at

McKinsey, a global management consulting firm, so those around me presumed I was leaving an

eighty-hour working week for something more relaxing. But as any teacher will tell you, teaching is

A .  So, why the change?  Possibly, rather than teaching being the off-track, consulting was.  

Before I went into consultancy, throughout my time at college, I tutored and mentored kids at local

schools.  After I graduated, I established and ran, for two years, a tuition free academic enrichment

program.  Following that, I studied the neural mechanisms of dyslexia at Oxford and graduated with

a degree in neuroscience.  So, in reality, I got back on track, and returned to teaching.

I was to help my twelve and thirteen-year-old students learn seventh grade math.  Most of my

students lived in housing projects, and when I started teaching there that fall, the school was chosen

to become the set for a movie which was to be about a rough school in a poor urban area.

From the very first week it was evident that some of my students mastered mathematical concepts

more easily than others.  Teaching the most talented students was a pleasure; with little support they

could see patterns in a series of math problems.  However, less able students struggled.  The former

would follow my example on the board and say, “I’ve got it!” and then work out the problem to the next

problem on their own, getting the answer right. 

However, I was in for a surprise.  At the end of the first marking period, it surfaced that some of

my most talented students were not excelling as I had expected.  Of course, others did excel. 

B , there were a number of these very able students whose grades were uninspiring. 

In contrast, a number of the students who struggled at the start were showing signs of doing better

than I had anticipated.  Those (1)“overachievers” would come to class every day with everything they

needed.  They concentrated on studying, took notes and asked questions.  When they didn’t

understand something for the first time, they tried repeatedly or came for additional help.  Their

constant efforts showed in their grades.

We are led to believe, and I started out that year with the assumption, that more talented students

will excel at math, while some students are quite simply ‘not math people’.  (2)It seemed a sure bet

that those for whom things came easily would continue to outpace their classmates.  I even expected

the gap to widen between the talented and the rest of the class.  However, surprisingly, it became

evident that achievement is not guaranteed by having aptitude.  Excelling in a math class, and having

a talent for math are not the same. 

Slowly, I began to ask myself (3)difficult questions.  Was it that those who were struggling to

understand a concept after I had taught it just needed more time?  Or, did I need to use a different

approach to explaining what I was trying to communicate?  After all, wasn’t I responsible for helping

to maintain motivation?  

At that time, I started to ponder as I noticed that even my weakest students sounded bright when

they talked about things they had a keen interest in.  While I found their conversations virtually

impossible to follow, they could rattle off statistics on basketball players and games, the lyrics to songs



they liked, and complicated plotlines about who was no longer speaking to whom and why.  When I

got to know my students better, I discovered that all of them had mastered any number of complicated 

ideas in their very complicated daily lives.

My students’ talents were not equally distributed.  Still, could it be that if they and I put our

efforts together, over time they would all get to where they needed to reach with learning seventh-

grade math? (4)Surely, I thought, they were all talented .

Adapted from by Angela Duckworth

A B

A productive tough enjoyable profitable

B Nevertheless Therefore Furthermore In conclusion

1

Who are the “overachievers”?

The students who are talented in mathematics.

The students who did better at the start but now are struggling

The students who achieve more than expected.

The students who give up studying easily.

2

3

4

The author left McKinsey because she would rather lead a relaxed life than work at

McKinsey.

The author enjoyed teaching her brilliant students, who needed little help to solve 

math problems.

The author was surprised that the achievement gap between naturals and the rest

of the class didn’t change.

The author thinks that her weak students couldn’t talk about complicated ideas. 


